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Procedure for Excellence
At Thorpe St Andrew School and Sixth Form we aim for excellence for all. We believe
excellence is a result of consistent behavioural traits: Aspiration, Respect and
Engagement. All interactions in the school will reflect these traits in order to build a strong
sense of focus and purpose. In turn, this will build a socially cohesive community, where
boundaries and expectations are clear so that students have direction, feel safe, nurtured
and included.
This procedure outlines what we expect from our students in terms of their attitude and
behaviour and illustrates how we will encourage adherence and commitment to the
procedure and how we will enforce compliance (rewards and consequences). High
standards of behaviour and self regulation have strong links to effective learning, reinforcing
British values and are a vital foundation of excellence at school and in later life.
All elements of our school community (students, staff and adults at home) need to be aware
of the standards that are expected of them and have an important role in modelling,
promoting and upholding these standards. This commitment to excellence is encapsulated
in the home - student - school pledge.
We believe this procedure will ensure that all students leave Thorpe St Andrew School and
Sixth Form with the fundamental characteristics of excellence needed to achieve academic
excellence and that they will be equipped as life-long learners, can continue to contribute
positively to the wider community and lead a successful and fulfilling life.
Principles
In order to achieve excellence for all we expect students, staff and parents to work together
to create an environment that facilitates and seizes upon the effective teaching and learning
they will receive at Thorpe st Andrew School and Sixth Form.
In principle, students must:
●
●
●

Aspire to achieve by aiming for excellence in every way
Respect all others and their environment by demonstrating exceptional behaviour at
all times
Engage with their learning effectively by consistently demonstrating an excellent
attitude to learning

Roles and Responsibilities
At Thorpe St Andrew School and Sixth Form we fully believe that excellence is achieved
through a combined effort of three parties: the student, adults at home and the adults at
school. Each party must commit to carrying out specific roles and accept specific
responsibilities. We encapsulate this vital commitment and relationship as a

student-home-school pledge. This will lead to excellence for all because all of us ARE,
Aspirational, Respectful and Engaged.
At home, you pledge:
To support your children to Aspire by:
●
●
●

Encouraging them to aim high and do their best at all times.
Talking to them about what they are learning and praising them when they have
worked hard.
Discussing future plans with them so they ’keep their eyes on the prize’ of excellence.

To support your children to Respect by:
●
●
●

Ensuring they leave home in the correct uniform and with the correct equipment.
Supporting the school’s attitude for excellence procedure, celebrating success and, if
necessary, supporting any consequences.
Encouraging them to look after their environment and be kind to others.

To support your children to Engage by:
●
●
●

Ensuring the best attendance possible and that they are on time
Encouraging them to be organised and complete homework
Attending Parent Consultation Evenings and reading all newsletters

As a student, you pledge:
To Aspire every day by :
●
●
●

Aiming to do my very best, asking for help if needed and meeting deadlines
Thinking deeply about my learning, reflecting on what I have learnt and discussing
my future plans with others
Striving for excellence always by presenting my work neatly and wearing my uniform
correctly .

To show Respect every day by:
●
●
●

Following the instructions I have received quickly and calmly
Listening to adults, meeting the school expectations and not stopping others from
learning
Being kind, polite and helpful, respecting the views of others and looking after the
school environment

To Engage every day by:
●
●

Attending school daily, arriving on time to every day and every lesson with the
equipment I need
Staying focused on my work, not distracting others and being committed to improving
my study habits

●

Always making sure my voice is used at an appropriate volume for the activity I am
doing and as directed by staff

As staff, we pledge:
To foster Aspiration we will:
●
●
●

Provide an exciting and challenging curriculum appropriate to the needs and interests
of each individual.
Set high expectations of each student, monitor and report progress.
Give encouragement, celebrate success and provide constructive support on how to
improve.

To foster Respect we will:
●
●
●

Set clear rules and expectations and encourage reflection when these are not met.
Be helpful, kind and listen carefully to the views of students and parents.
Respond promptly to issues raised and deal with matters appropriately.

To foster Engagement we will:
●
●
●

Encourage and celebrate attendance and strive to maintain a school where we all
feel safe and happy.
Teach good study habits, be role models of organisation and make learning
accessible from home.
Keep everyone informed with regard to general issues in school and specific issues
relating to your child.

Expectations at School
The school has a strong ethos, which sums up who we ARE. These are reflected throughout
our expectations of students when they are in school. The expectations of students at
Thorpe St Andrew School and Sixth Form are:
Students at Thorpe St Andrew School and Sixth Form are Aspirational because they:
●
●
●

Complete work to the best of their ability and meet deadlines
Remain purposeful and calm
Present themselves and their work neatly (adhering to the uniform policy)

Students at Thorpe St Andrew School and Sixth Form are Respectful because they:
●
●
●

Follow routines calmly
Use kind language and are considerate of others
Look after their environment

Students at Thorpe St Andrew School and Sixth Form are Engaged because they:
●
●
●

Consistently attend school and lessons on time
Keep focused on their work at all times
Make a positive contribution

Expectations in the Classroom
The above expectations will be displayed in each classroom as a reminder to students.
Dealing with students that fail to meet these expectations in the classroom is primarily the
responsibility of the adults in the classroom. However, it is expected that peers will also
encourage compliance with the school expectations.
Adults in the classroom will:
●
●
●
●
●
●

Set high expectations of themselves and others in the classroom
Use seating plans to decide who sits where
Use a range of de-escalation techniques (informed by Norfolk Steps) to encourage
positive attitudes and maintain an effective learning environment
Issue praise when expectations have been consistently or exceptionally met (detailed
in ‘Rewards’ section)
Issue consequences when expectations have not been met and use this as a chance
for students to reflect and learn (detailed in ‘Consequences’ section)
Staff will also support the emotional wellbeing of students by encouraging students to
develop effective social relationships

Serious Issues (Unacceptable Behaviour)
Failure to meet the expectations listed above is deemed as unacceptable behaviour and
students can expect to receive a consequence if they breach these expectations. However,
some behaviours are totally unacceptable in school and will be classified and recorded by
the school as a serious issue. All serious issues will be followed up by a member of the
Behaviour for Education Support Team, Head/Assistant Head of Year or a senior leader.
Serious issues will result in consequences and possibly exclusion from the school on a fixed
term basis, at another educational establishment or permanently.
Uniform
The uniform policy including the list of what is acceptable and not acceptable to wear
in school is outlined clearly in the behaviour policy.
1. If a student attends the school in incorrect uniform, as they enter the school this will
be challenged at the school gate by the member of staff on gate duty. The staff on
gate duty will record this and pass to BEST at the end of their gate duty.

2. The staff on gate duty will issue a sticker to the student with ‘Uniform checked- date’
on it. This will mean that it has been recorded and signal to staff and other teachers
they do not need to record uniform issues.
3. BEST will call home and request that the parent/carer brings the correct item of
uniform into school or arrange for the student to return home to collect the item.
4. If the item is for removal, for example hair colour or a nose piercing, BEST will inform
the parent/carer that this must be removed by the following day. Clear retainers are
allowed for nose piercings. BEST will inform the parent/care that the student must be
in correct uniform the following day or the student will be in the Hub P1, P2 and break
and complete their lessons in the Hub as outlined in the summary of consequences
(below). Special consideration could be given if deemed appropriate and recorded on
their published plans.
5. Following the phone call, BEST will log this as C1 for XAspirational-Uniform ensuring
that there is a note on the negative log of the recording of the call.
6. BEST will run a report at the end of each day to check uniform infringements for
comparison the following day.
7. If the student attends school the next day and this is noted by the member of staff on
the gate and passed onto BEST having not rectified the issue, the student will be sent
to the Hub using the procedure outlined in the Hub section on page 11.
8. If the uniform issue then becomes a persistent failure to follow instructions and will be
treated as such.
9. Repeat issues that require a student to be sent to the Hub will result in the
interventions outlined in the summary of consequences outlined below.

Rewards
Students will be rewarded for consistently meeting, exceptionally exceeding or
demonstrating significant improvement in any aspect of the three vital behaviour traits (ARE).
Teachers will praise, reward and celebrate these achievements. This system will allow
students the chance to learn from their successes and provide them with the opportunity to
grow and further improve. When students receive rewards they will be recorded as an ARE⁺
Point. Students, Parents and Staff can see what Rewards a student has received on Class
Charts. We will use this information to support the development of students at school.
The procedure for rewards is as follows:

Level

R0

Description
When an expectation is met consistently
well, staff may initially offer praise or use
non-verbal cues to recognise good
behaviour.

Action

First Praise

ARE⁺
Points
Awarded

If expectations continue to be met, the
teacher will issue verbal praise and write
the name of the student on the board and
reward them with an ARE⁺ Point at the
end of the lesson.

R1

If a student presents other positive
behaviours or the previous behaviour
further improves so that they significantly
exceed expectations the teacher will
further praise the student, tick beside
their name and reward them with another
ARE⁺ Point at the end of the lesson.

R1↺

Second Praise
First Reward
First Celebrate
Third Praise
Second Reward

1

Second Celebrate

If the student continues to perform at and
beyond expectations this will be
recognised by a Certificate issued in
celebration and an additional bonus
award of ARE⁺ Points.

R3

1

Fourth Praise
Third Reward

3

Third Celebrate

Rewards are awarded in each of the three ARE characteristics:
Characteristic (Code)

Reward Level
(ARE⁺ Points Awarded)

Aspire

Respect

Engage

R1

Excellent Work

Cooperative

Punctual

R1

Self Control

Kind

Focused

R1

Well Presented

Caring

Appropriate
Volume

Consistently meeting the expectations will be recognised by the award of a Certificate by the
Head of Year. This starts at 50 ARE⁺ Points, this is known as a ‘Bronze Certificate’. As
ARE⁺ Points continue to be accumulated students can access higher levels of certificates.At
Silver level and above, alongside each certificate, students will receive ‘pips’ that can be
worn on the ‘right hand side of the collar’ of their uniform (jumper or shirt):
Certificate

ARE⁺ Points

‘Pips’

Bronze

50

N/A

Silver

110

Gold

200

Platinum

300

Palladium

450

Diamond

600

Gaining 150 ARE⁺ Points in one characteristic (within a school year) is exceptional and will
be further recognised by the Head of Year by the awarding of ‘Colours’. Colours can be
worn on the student’s uniform (left hand side ‘breast pocket’ of shirt or jumper). There are
two levels of colours that can be obtained:
Colours

ARE⁺ Points
(in one characteristic)

Colours - General Level

150

Colours - Advanced Level

300

Recognition of exceptional consistency will be further rewarded with positions of
responsibility within the student body such as Captaincy and Student Leadership .
Example:
Once the teacher has set the task, a student gets started, remains focused and is engrossed
in their work. The teacher looks at the student, makes eye-contact and smiles and says well
done. This is the first Praise.
The student continues to remain focused and asks thoughtful questions about the work to
help further understand. The teacher tells them that they have really engaged with the work
and are trying hard to understand. The teacher will write their name on the board and record
this as a R1 (Reward 1) on Class Charts. Second Praise, first Reward, first Celebration,.
The behaviour continues, the teacher reminds them that excellence is an outcome of
engagement and that they have engaged well. The teacher will place a tick beside their

name and record this as another R1 (Reward 1↺) on Class Charts. Third Praise, second
Reward, second Celebration.
The student demonstrates engagement consistently over a number of lessons and/or
subjects and accumulates 50 ARE⁺ Points. The student receives a certificate in recognition
of their consistency. The Head of Year/Teacher will log this on Class Charts as a R3
(Reward 3). Fourth Praise, third Reward, third Celebration.
Consequences

If a student struggles to meet the expectations outlined above the teacher will use a series of
warnings, resets and consequences. This system will allow students time to learn from
their mistakes and provide them with the opportunity to grow and improve their behaviour.
Consequences will be recorded on Class Charts. We will use this information to support
the development of students at the school.
The procedure for consequences are as follows:

Level

C0

C1

C1↺/
C2

C3

Description

When an expectation is not met a
member of staff may initially tactfully
ignore or use non-verbal cues in
order to correct behaviour.
If expectations continue to be unmet,
the teacher will issue a verbal
warning and write the name of the
student on the board and record an
AREˉ Point at the end of the lesson.
This process can be repeated when
other (different) expectations fail to
be met.
If the same negative behaviours
continue (despite the initial
warnings) the teacher can issue a
final warning and place a tick
beside the name of the student and
record AREˉ Points at the end of the
lesson.
If the student continues to further
improve their behaviour (despite the
final warning), the student can be
sent to Hub or curriculum referral.

Action

AREˉ
Points
Recorded

First Warning
First Reset

Second Warning
Second Reset

1

First Consequence

Third Warning
Third Reset

1

Second Consequence

Fourth Warning
Fourth Reset

3

Third Consequence

AREˉ Points will be recorded at the
end of the lesson.

OR
If a student behaves in a seriously
inappropriate way, as defined by an
adult in the room, they can be sent to
Hub immediately.
This will be recorded as a Serious
Issues: Hub on Class Charts
This process can be summed up as a ‘three strike rule’.
Consequences are recorded in each of the three ARE characteristics:
Characteristic (Code)

Consequence Level
(AREˉ Points Recorded)

Aspire

Respect

Engage

C1

Unacceptable
Work

Uncooperative

Late

C1

Lack of Self
Control

Unkind

Unfocused

C1

Poor Presentation

Uncaring

Contributing
Negatively

Curriculum Referral
Departments play an important part within the behaviour process in supporting students to
learn from their behaviour, improve and align themselves with the Ethos of our school.
Prior to sending students to the Hub, an additional step a teacher may wish to take is to send
a student into another colleague's classroom in their department. A department should
structure a timetable to support their staff with this.
All departments have differing opportunities available to sending a student to another class.
It is understood that it will not be possible to cover all hours with departmental referral.
Departmental referral can be used during a lesson once a student has reached C3 as a step
prior to being sent to the Hub. This should be recorded on Class Charts as ‘Serious IncidentCurriculum Referral’.
If there are further negative behaviours the student should be sent to the Hub. Refusal to go
to the Hub requires an on call to be requested through Class Charts.

A reset conversation must happen with the student prior to the next lesson. This must be
recorded on Class Charts under notes.
As a consequence for negative behaviour, the department may decide that during the next
departmental lesson the student should be sent to departmental referral as part of the reset.
In this case it is the responsibility of the department to make contact home with the parent to
inform them of this. This could be the classroom teacher or the curriculum leader. This
should be logged on Class Charts as Curriculum Referral.
A reset conversation must happen following this consequence. This must be recorded on
Class Charts under notes.
Hub
Hub is an important part of supporting student behaviour. Hub is a formalised opportunity to
‘reset’ mindset and behaviours. To facilitate this, when a student is sent to Hub they will stay
there for up to 3 hours of lesson time (this will also incorporate at least one break/lunch).
Period Sent to Hub

Period allowed back into lessons

1

3

2

4

3 (or break)

5

4

AM Form Period (following day)

5 (or lunch time)

Period 3 (following day)

In Hub students will:
●
●
●
●

Reflect on their behaviours that have led to them being sent to Hub
Discuss their behaviour in order to ‘reset’ so they are able to return to lessons
productively
Apologise
Complete work they have been given to complete in silence

Although being sent to Hub is a Serious Issue it may not automatically trigger specific
communication home. However, repeated incideponces of being sent to Hub will trigger the
need for support from home in order to address student attitude or behaviour.

We expect adults at home to regularly check Class Charts to support their child on their
journey towards excellence. However, repeated referrals to the Hub and poor behaviours
will result in the school seeking the support of adults at home in managing student
behaviour. Below is a summary of ‘triggers’ for involvement of adults at home:
●
●
●

10 AREˉ Points in the same week (Wishes and Feelings - BEST)
25 AREˉ Points in a half term period (Student Support Plan - BEST & HoY)
Repeated referrals to the Hub

●
●

Significant accumulation of AREˉ Points in a short period of time
A one-off serious incident.

When a student struggles to meet expectations in one specific characteristic, support will be
offered. This will often take the form of an intervention programme to address the specific
requirements of that characteristic.
Failure to improve behaviours will result in the formation of a Positive Behaviour Plan. A
Positive Behaviour Plan is a formal process of supporting students to avoid further
escalation of consequences and is a positive step in identifying the needs and specific
interventions required by the student.
If behaviours continue or deteriorate this will result in a Fixed Term Exclusion or, if
necessary, Permanent Exclusion.
Example:
A student starts to touch and ‘fiddle’ with their neighbours pencil case. The teacher looks at the
student, makes eye-contact and shakes their head. This is the first Warning and first Reset.
The student continues to pull items from the pencil case. The teacher asks them to stop as they are
not showing respect for someone else's property and that this is not kind. They write their name on
the board and record this as a C1 (Consequence 1). Second Warning, second Reset, first
Consequence.
The behaviour continues, the teacher reminds them of the importance of respect and that leaving
others and their property alone is respectful and kind. The teacher will place a cross beside their
name and record this as a C1↺ (Consequence 1↺) on Class Charts. Third and final Warning, third
Reset, second Consequence.
The student once again interferes with the pencil case. The teacher states this is demonstrating a lack
of respect and disrupting the learning of others. The student is sent to Hub to reflect on their
behaviour and will remain there for the next 3 hours. The teacher will log this on Class Charts as a C3
(Consequence 3) on Class Charts. Fourth Reset and third Consequence.
Bullying
Staff must be vigilant at all times in order to identify and respond to bullying behaviours. This
requires all staff to record all incidents carefully on Class Charts as ‘suspected bullying’ or on
CPOMs as a ‘bullying incident'. Please refer to the Anti-Bullying Policy for further details.
Procedure for dealing with prejudice related incidents
Students at Thorpe St Andrew School and Sixth Form are encouraged to be kind and
considerate to others. The school behaviour system explained here will be used in cases
where students are unkind. Under the Equality Act, there are nine protected characteristics:

●
●
●
●
●
●
●
●
●

age.
disability.
gender reassignment.
marriage and civil partnership.
pregnancy and maternity.
Race.
religion or belief.
Sex.
Sexual Orientation.

When referring to a prejudice related incident we mean ‘any incident which is perceived by
the victim, or any other person, to be prejudiced towards an individual, due to one or more of
the protected characteristics.’
If a student demonstrates or is alleged to have used prejudiced behaviour towards any of the
nine protected characteristics the following procedure is followed:
If a member of staff witnesses any of the above behaviours they must intervene and
challenge the behaviour presented. The perpetrator must be sent to the Hub whilst further
investigations are carried out.The incident is recorded on CPOMS under ‘prejudice’ and both
the victim and the perpetrator are spoken to ascertain the full details and the extent of the
issue.
The victim is offered support and their views are heard and taken into account with the next
steps on what happens to the perpetrator. In every case the victim is supported and offered
ongoing support. The perpetrator receives a consequence and a form of education. In the
first instance a learning pack is delivered to the perpetrator and the responses to this pack
are noted, the behaviour is described and named e.g. “this behaviour could be interpreted as
racist”. The perpetrator’s parents/carers are informed. The incident is recorded on CPOMS.
The perpetrator could be spoken to by the police if it is deemed necessary.
If there is repetition of similar behaviours to a range of victims the safeguarding team will be
involved. If there is a repetition of similar behaviours the Anti-Bullying procedures should be
followed and consequences escalated. Any necessary reporting arrangements should be
followed.
The victim will be fully supported. The behaviour towards them should be described and
named. The victim should receive ongoing support from the BEST until the victim and the
BEST determines that it is no longer needed. The victim should be informed that they have
a right to contact the police about the issue. Parents of the victim should be informed. Logs
of the incident should be recorded on CPOMS.
Dealing with sexual harassment and sexual violence
When referring to sexual harassment we mean ‘unwanted conduct of a sexual nature’ that
can occur online and offline and both inside and outside of school. When we reference

sexual harassment, we do so in the context of child on child sexual harassment. Sexual
harassment is likely to: violate a child’s dignity, and/or make them feel intimidated, degraded
or humiliated and/or create a hostile, offensive or sexualised environment. Whilst not
intended to be an exhaustive list, sexual harassment can include:
●

●
●

●

sexual comments, such as: telling sexual stories, making lewd comments, making
sexual remarks about clothes and appearance and calling someone sexualised
names;
sexual “jokes” or taunting;
physical behaviour, such as: deliberately brushing against someone, interfering with
someone’s clothes (schools and colleges should be considering when any of this
crosses a line into sexual violence - it is important to talk to and consider the
experience of the victim) and displaying pictures, photos or drawings of a sexual
nature; and
online sexual harassment. This may be standalone, or part of a wider pattern of
sexual harassment and/or sexual violence. It may include:
○ consensual and non-consensual sharing of nude and semi-nude images
and/or videos19. As set out in UKCIS sharing nudes and semi-nudes: taking
and sharing nude photographs of U18s is a criminal offence;
○ sharing of unwanted explicit content;
○ upskirting (is a criminal offence20);
○ sexualised online bullying;
○ unwanted sexual comments and messages, including, on social media;
○ sexual exploitation; coercion and threats.

If a member of staff witnesses any of the above behaviours they must intervene and
challenge the behaviour presented. The incident must be resorded on CPOMS under
‘Safeguarding- Sexual Harassment’. The perpetrator must be sent to the Hub whilst further
investigations are carried out. If a member of staff is told of any incidents that are described
above they must follow their safeguarding training, take any actions as necessary (such as
moving the student to the nearest BEST Office) if they deem that the victim is in immediate
risk of exposure to further incidents and log this on CPOMS so that it can be followed up
appropriately.
The perpetrator is spoken to and the behaviour is described and named e.g. “this behaviour
could be interpreted as sexual harassment”. The perpetrator completes work to learn about
the topic. The perpetrator’s parents/carers are informed. The incident is recorded on
CPOMS. The perpetrator could be spoken to by the police if it is deemed necessary. If there
is repetition of similar behaviours to a range of victims the safeguarding team will be
involved. If there is a repetition of similar behaviours the Anti-Bullying procedures should be
followed and consequences escalated. Any necessary reporting arrangements should be
followed.
The victim will be fully supported. The behaviour towards them should be described and
named. The victim should receive ongoing support from the BEST until the victim and the
BEST determines that it is no longer needed. The victim should be informed that they have

a right to contact the police about the issue. Parents of the victim should be informed. Logs
of the incident should be recorded on CPOMS.
It is important to note that children’s sexual behaviour exists on a wide continuum, from
normal and developmentally expected to inappropriate, problematic, abusive and violent.
Problematic, abusive and violent sexual behaviour is developmentally inappropriate and may
cause developmental damage. A useful umbrella term is “ harmful sexual behaviour”
(HSB). Therefore, recording incidents is of vital importance in allowing the safeguarding
team to take decisive action when it is required.
Summary
Consequence

Description

AREˉ Points

Points recorded as a result of failing to meet expectations. They are
used to help inform supportive interventions to help students improve.

Serious Issue

Behaviour that is deemed totally unacceptable. These carry a tariff of 3
AREˉ Points.

Hub

A place where students are sent to for repeated failure to meet
expectations or for a serious incident. Students stay in Hub for up to 3
hours.

Reflection1

This ranges from ‘time-out’ of a classroom during a lesson or form time,
loss of break or lunch or up to 30 minutes after school. With the help of
an adult, students will reflect upon their actions in order to help them
understand what they have done wrong so they do not repeat this
behaviour. After school reflection will be given for:
● XAspirational- Work Not Completed
● XRespectful- Not following Routines
● XEngaged- Unfocussed
● Persistent lateness
Reflection (detentions)procedures.

1

Curriculum
Referral

This may happen during a lesson instead of or prior to sending the
student to the Internal Exclusion. This also may happen as a prior
arrangement if there has been unacceptable behaviour during a lesson.
As part of this process the student will be given the opportunity to reflect
upon their behaviour.

Internal
exclusion

This is a period working away from other students. This will allow for
deeper reflection to take place with the help of an adult and enable a

Schools have a statutory right (Educations Inspections Act 2006) to use detention as a sanction
within the school day and after normal hours. Under this Act, parental consent is not required and
inconvenient travel arrangements or child care arrangements do not affect the right of the school to
impose a detention. If the detention is after school hours the school will endeavour to give 24 hours
notice. The safe return home of a student remains the prime responsibility of the parent/carer.

longer cooling-off period. Internal exclusions could be given for:
● A serious issue logged in class.
● Repeated no attendance at reflection.

2

External
Inclusion at
another
establishment2

This is a period of working away from the school community at another
establishment. These will be given for:
● A serious incident in school.
● Persistent serious issues.

Fixed Term
Exclusion

This is a period of working away from the school community at home to
enable deep reflection and enable the school to plan to further support
the student. These will be given for:
● A serious breach of the behaviour expectations in school.
● Persistent serious issues.

Permanent
Exclusion

This is the last resort. If a student repeatedly fails to meet expectations
and continues to breach the expectations made of them despite the
support offered or if a student commits a serious breach of the school
expectations the Principal can recommend their Permanent Exclusion
from the School. If a governors panel upholds the decision, the student
will be removed from the school roll and their education will become the
responsibility of the Local Authority.

This process will not be used during a public health crisis in order to meet the expectations of social
distancing.

Appendix 1: School Expectations (Displayed in every classroom and around the school)
At Thorpe St Andrew School and Sixth Form we aim for excellence because we ARE:

Aspirational
Students at Thorpe St Andrew School and Sixth Form are Aspirational because they:
●
●
●

Complete work to the best of their ability and meet deadlines
Have purpose and remain calm
Present themselves and their work neatly (adhering to the uniform policy)

Respectful
Students at Thorpe St Andrew School and Sixth Form are Respectful because they:
●
●
●

Follow routines calmly
Use kind language and are considerate of others
Look after their environment

Engaged
Students at Thorpe St Andrew School and Sixth Form are Engaged because they:
●
●
●

Consistently attend school and lessons on time
Keep focused on their work at all times
Contribute positively in all you do

We ARE:
Aspirational
Because we:
Complete work to the best of our ability
Have purpose and remain calm
Present ourselves and our work neatly

We ARE:
Respectful
Because we:
Follow routines calmly
Use kind language and are considerate
Look after our environment

We ARE:
Engaged
Because we:
Consistently attend school
and lessons on time
Keep focused on our work
Contribute positively in all we do

Appendix 2: Rewards - A summary
At Thorpe St Andrew School and Sixth Form we aim for excellence for all. We believe
excellence is a result of consistent behavioural traits: Aspiration, Respect and
Engagement.
We will reinforce positive behaviours by rewarding students when expectations are met:

Level

Description

R0

When an expectation is met consistently well,
staff may initially offer praise or use
non-verbal cues to recognise good behaviour.

R1

R1↺

R3

If expectations continue to be met, the
teacher will issue verbal praise and write the
name of the student on the board and reward
with an ARE⁺ Point at the end of the lesson.

If a student presents other positive
behaviours or the previous behaviour
further improves so that they significantly
exceed expectations the teacher will
further praise the student, tick beside
their name and reward them with another
ARE⁺ Point at the end of the lesson.
If the student continues to perform at and
beyond expectations this will be recognised
by a Certificate issued in celebration and an
additional bonus award of ARE⁺ Points.

Action

ARE⁺
Points
Awarded

First Praise
Second Praise
First Reward

1

First Celebrate

Third Praise
Second Reward

1

Second Celebrate
Fourth Praise
Third Reward

3

Third Celebrate

We all aim to use consistent dialogue:
●
●
●
●
●

Identify the student
Identify the trait being shown
Identify how you can see that (give a concrete example and link to expectations)
Issue a reward
Encourage consistency

“Well done Andre! You are really engaged with your work today, this will help you excel. I
can see that you are really focused and have read all the information before completing
the tasks. I will put an ARE⁺ point on the system for you. Keep it up and don’t forget to
check your work when you are finished.”

Appendix 3: Consequences - A Summary
At Thorpe St Andrew School and Sixth Form we aim for excellence for all. We believe
excellence is a result of consistent behavioural traits: Aspiration, Respect and
Engagement.
We will reinforce positive behaviours by issuing consequences when expectations are not
met:

Level

C0

C1

C1↺

Description

When an expectation is not met a
member of staff may initially tactfully
ignore or use non-verbal cues in order to
correct behaviour.

If expectations continue to be unmet,
the teacher will issue a verbal
warning and write the name of the
student on the board and record an
AREˉ Point at the end of the lesson.
This process is repeated when other
expectations fail to be met.
If the same negative behaviours
continue the teacher will issue a final
warning and place a tick beside the
name of the student and record
AREˉ Points at the end of the
lesson.

Action

AREˉ
Points
Recorded

First Warning
First Reset

Second Warning
Second Reset

1

First Consequence

Third Warning
Third Reset

1

Second Consequence

If the student continues to further
improve their behaviour, the student
will be sent to Hub. AREˉ Points will
be recorded at the end of the lesson.
Fourth Warning

C3

OR
Fourth Reset

If a student behaves in a seriously
inappropriate way they will be sent to
Hub.
This will be recorded as a Serious
Issue: Hub on Class Charts
This can be summed-up as a ‘three strike rule.’

Third Consequence

3

We all aim to use consistent dialogue:
●
●
●
●
●

Identify the student
Identify the trait being shown
Identify how you can see that (give a concrete example and link to expectations)
Issue a Consequence
Encourage consistency

“Andre, we aim for excellence, so it is really important that you engage with your work. I
can see that you are getting distracted and not reading the information, you must stay
focused. I will put an AREˉ Point on the system. Read all the information quietly to
yourself, this will show you are engaged and then complete the tasks fully. If you need
any help, let me know, thank you.”

Appendix 4: Structure of dialogue

Stage

Phrase

1

Use the name of the student

2

Identify the trait:
Aspiration, Respect, Engagement

3

Link to expectations
and describe behaviour

4

Issue Reward/Consequence

5

Encourage consistency: either
repetition or correction of behaviour

Appendix 5 Behaviour Procedure Support Chart
When seeking outside agency support cross reference to the outside agency
and well being support.
At all contact with parents cross reference with attendance support which can
become part of the plan.
The tiered signposting guide is to provide support for students and parents at
various levels through the support
Tiered Signposting Guide:

Tier One- Form- Tutor.- Five Negatives Across a Two Week Period
●
●
●
●
●
●
●
●
●

At any point in a two week period a student achieves five negatives then an email is sent
home by the form tutor. The script and further instructions can be found here:
Form Tutor Negative E-mail Script
Parents would already have access to the negatives as they would have been alerted.
The email is in support of the parents, an aim to ‘nip this in the bud’.
This also opens the line of communication with parents where we learn more about what
may be affecting their child’s behaviour.
Depending on the answer the parent gives you may wish to seek further advice/ support
from your Head of Year.
Record all email conversations with parents into the notes section of Class Charts.
Please record in the note category ‘Behaviour Tier 1- Form Tutor (5 point record)’
The Head of Year must monitor this and provide support to form tutors.

Tier Two Support- Ten Negatives Across a Two Week Period
●
●
●
●
●
●

At any point across a two week period if a student achieves 10 negatives they move.
BEST Assistant to analyse the behaviour with the student.
Use the script with the student.
Collaborative Behaviour Conversation.
Record on Class Charts the conversation
Please record this in the note category Behaviour Tier 2- Best Team (10 point record)

●

Contact home for the parent to inform them.

●

You must now monitor this student on a daily basis, manually checking their positives and
negatives on a daily basis.

●

If there is an improvement over two weeks then congratulate the student- inform them that
they will no longer need to be monitored. Record this on class charts and inform parents.

●

If there is not an improvement then discuss with the Best Lead as the next course of action.
You may decide to repeat the conversation or move to Tier 3.

Tier Three Support- 15 Negatives Across a half term/ six week period.
●

●

●
●
●
●
●

●
●
●

A discussion between the Best Assistant and Best Lead will determine who should now
support the student. This may continue to be the Best Assistant or may be the Best Lead or
the Head of Year or Assistant Head of Year. The team will decide.
Following the alert to 15 negatives the student moves to Tier 3 support. Following a team
discussion depending on the reason for the negatives and the analysis the decision may be
made to keep the student at Tier 2. Please make a note of the reasons for the decision.
The student will now require a behaviour management plan, use all the steps below to create
this plan.
Send a round robin via provision mapping requesting information on attitude and progress in
lessons.
Meet with the student and reflect on the collaborative behaviour conversation. The results of
this will now go into the plan. Collaborative Behaviour Conversation.
Complete the Wishes and Feelings on Provision Mapping.
Guidance Script for Completing Wishes and Feelings:
Contact home to make them aware that this conversation has happened and record any
feedback. Ask how the student presents at home. Offer to contact the MASP Multi Agency
Support Panel MASP.pdf. You must have parent permission to do this. Record on CPOMSOutside agency support not CADS.
Review the Tiered signposting support and refer and signpost as appropriate.
Record that this has been completed under Behaviour Tier 3- Wishes and Feelings (15
points). If outside agency support has been offered and declined - record this.
Monitor and review the plan after two weeks. If improvements have been made record this
on the plan. If the behaviour improves then move down the Tiers. If behaviour is not
improving or remains static review the plan each two weeks.

Tier Four Support- 25 Negatives in one half term at any point OR if a student has had a formal
internal exclusion to another site or school.
●

●
●

●
●

BEST Lead discussed the student with the Head of School and Head of Year. A discussion is
held to determine who will be the key person to support the student. Whoever this will
analyse the data on a daily basis and provide updates to the Head of School.
Review the round robin and make a referral to the SEND team for a SEND review. When this
has been completed action any results and strategies.
Contact parents and arrange a meeting to review/ discuss the plan. Discuss with parents and
student the potential for a managed move. If this has not been accepted at Tier 3 discuss
again with the parents family support and contacting MASP (Multi- agency support panel) to
discuss concerns. Please see link Multi Agency Support Panel MASP.pdf to this service. You
must get parental consent before using this support.
This may at this stage lead to an Early Help referral/ Family Support Plan as the behaviour of
the student is likely to affect the whole family.
Check all possible outside agency support and complete any referrals.

●

●
●
●
●
●

Negatives must be monitored on a daily basis and the student must have mentoring with a
member of the team on a weekly basis. This session is to be recorded on CPOMS with a note
to the main points discussed.
Discuss with LXV to potential for a referral to the governor behaviour panel.
A referral to be made to the Well Being Team through CPOMS. Student is assessed, parents
are contacted with the outcomes of the assessment.
Consider contact with the short stay school to attend meeting to explain what this entails.
Contact is Rachael.innes@sssfn.org.uk
Student risk assessment.
Record that this has been completed under Behaviour Tier 4- Support Plan Note (25 points)

Tier Five Support- If a student is beyond 35 negatives in one half term OR Has a FEX (external)
Head of School to be involved with the overseeing of the management of the student.- case
conference. The whole year team is responsible for supporting and guiding a Tier 5 student under
the direction of the Head of School as an in school multi agency approach.
●
●
●
●
●

●
●
●
●
●
●

At the point the student moves to Tier 5 support Wishes and Feelings are redone.
Student to meet with key adult daily to discuss positives and negatives.
Student to meet weekly with the wellbeing team for support. Discussions placed on CPOMS.
Behaviour plan reviewed on a weekly basis to adjust the provision.
Referral to the SEND team to go through further assessment to consider being placed (if not
already) on the SEN register, Educational Psychologist assessment and any referral for clinical
assessment/ EHCP.
Risk assessment to be completed.
Student referred to behaviour panel for consideration for a managed move.
Family Support Plan to be in place unless there is parental refusal.
Review the multi agency support- who else can the student be referred to for support?
Meeting with LXV to discuss referral to the inclusion team for further support.
Record that this has been completed under Behaviour Tier 5- Support Notes

Tier 6 SupportThe student will move to Tier 6 support following a discussion with LXV
The team around the child will continue but we now recognise that the student is at risk of a
permanent exclusion from the school.
ALL OF THE SUPPORT IN PLACE AT TIER 5 MUST STAY IN PLACE
LXV will review with the inclusion team and provide feedback and further support to the year team.
Within the year team the support provided will continue and will be reflected upon and adjusted on
a daily basis if required.
Negatives must be monitored daily by the Head of School.
The student will have a named mentor, this could be Head of Year, Assistant Head of Year, Best
Manager or Head of School.

Parents should be contacted regularly, at least twice per week this will be by the named mentor.
Meetings must be held at least every two weeks or more frequently if there is no improvement.
At the meeting with parents the following documents are collated together by BEST Assistant.
●
●
●
●

A break down of all the behaviour data from Class Charts
Attendance herringbones and any information on CPOMS under attendance.
Risk assessment
Behaviour Support Plan- as the student would already have a behaviour support plan in
place this would be amended at each meeting.

Following the meeting the names mentor will ensure the following happens:
●

●
●

●

●
●

●

The Raising Attainment Team in the school to analyse the attainment and behaviour data and
make any adjustments to the timetable providing in class or small group support. This would
include any notes from an SENDCO on the student to identify any SEN need. This must be
recorded on Class Charts- notes Raising Attainment Team.
If an SEN need is already identified the SEN support plan and strategies must be revisited and
revised. These would show as updated on provision mapping and teaching staff informed.
School Counsellor assessment- school counsellor to carry out an assessment on well being.
Report of findings to be documented on CPOMS under Tier 5- counsellor notes. Councillors
also book a weekly slot with the student for six weeks, notes of each session to be uploaded
onto CPOMS and if the student doesn’t attend, refuses to attend or is absent then this is to
be recorded. To request support from the School Counsellor please request this via CPOMS.
Please note that there will be a proforma for an initial counselling session assessment on
Provision Mapping soon.
Careers guidance assessment- student to attend a session with the careers guidance service
to identify potential career choices and pathways to get there. This meeting will be recorded
from Careers Guidance and added into provision mapping so everyone can view this on Class
Charts.
BEST 1 to monitor the attendance data and provide attendance support linked to the
attendance tiered approach.
When all the above has been completed, the student will be referred to the inclusion team at
the local authority who will analyse the support the school offers and provide further
strategies. These strategies/ conversations will be recorded on CPOMS under Tier 5- inclusion
team.
2021 NCC Unregulated Alternative Provision Directory.pdf

Appendix 6 - Student Summary

Appendix 7 IntFEX
Removing a student from the main school community and placing them in a Hub is a consequence for
behaviour (either ongoing or one off incident) where the only other step would be to externally FEX.
This consequence must always be linked to a package of support for the student. When applying an
IntFex to a student consider all other available options of consequence.
●

●
●
●
●
●

●
●
●
●

BEST 1 must collect together all forms of evidence. This must include behaviour log from
class charts with the teacher statements. Any behaviour event linking to this IntFex must
include a description of what has happened. It may mean that BEST needs to go back to the
teacher to request they add more information.
Any statements collected and uploaded onto CPOMS under ‘Critical Incident’.
The student view must be recorded as a statement.
Best Manager and Head of House must have an overview of all IntFEX on their site.
An IntFEX must be authorised by the Head of School.
The parent must be contacted by the member of staff who has been working mostly with the
student. This could be Head of Year/ Best Manager or Head of School depending on the
situation. PARENT INFORMED.
If IntFEX to another school bubble contact the Head of the relevant school to ensure capacity.
The school office (Mrs Earl) must be informed so a letter is sent out informing the parents of
the IntFEX.
A date for a reintegration meeting must be on the letter. The reintegration meeting must be
prior to the student returning into the main school.
The reason for the IntFEX must be on the letter.

The following is a list of reasons for an IntFEX- one or more must be chosen.
-

Use or threat of use of an offensive weapon or prohibited item.
Abuse against sexual orientation and gender identity
Abuse relating to disability
Inappropriate use of social media or online technology
Wilful and repeated transgression of protective measures in place to protect public health
Physical assault against pupil
Physical assault against adult
Verbal abuse/ threatening behaviour against pupil
Verbal abuse/ threatening behaviour against adult
Bullying
Racist abuse
Sexual misconduct
Drug and alcohol related
Damage to property
Theft
Persistent or general disruptive behaviour

Appendix 8 Post FEX Support
Following an exclusion (either external or to another small school) the following internal multi agency
support must be allocated to the student.
At the post exclusion meeting the following pack must be made available to all attendees.
●
●
●
●

●

●
●

A break down of all the behaviour data from Class Charts
Attendance herringbones and any information on CPOMS under attendance.
Check with one of the DSL’s to see if there has been any other information that they need to
be aware of. For example, prior involvement with outside agencies.
Risk assessment- this should be completed prior to the meeting but must be finalised and
agreed with parents/ guardians and students. This is inputted into Provision Mapping and
printed from Class Charts.
Behaviour Management Plan- this should be completed partly prior to the meeting but must
be finalised and agreed with parents/ guardians and students. The support outlined below
will make up some of the support plan. This is inputted into Provision Mapping and printed
from Class Charts. Once a student has had a behaviour management plan updated and they
have had a FEX please make a note of this on CPOMS.
If there are any associated with the exclusion, student witness statements with names and
identifiers redacted should be within the pack.
Re-integration paperwork to be completed by hand in the meeting. There is slightly different
paperwork depending on whether the exclusion is to another small school or external.

BEST 1 for the school will coordinate the approach and report back to the Head of School when all
the support has been put in place below.
●

●
●

●

●

●

The Raising Attainment Team in the school to analyse the attainment and behaviour data and
make any adjustments to the timetable providing in class or small group support. SENDCO to
carry out an assessment on the student to identify any SEN need. Notes on this to be placed
in Class Charts.
If an SEN need is already identified the SEN support plan and strategies must be revisited and
revised. These would show as updated on provision mapping and teaching staff informed.
The English and Maths and Science teachers to complete google form reflecting attainment,
assessment and behaviour data and to confer that the student is in the correct class or if they
would benefit from a move. Notes from this conversation and confirmation that they are in a
‘best fit’ class for all core subjects. Please note this has not been created yet.
School Counsellor assessment- school counsellor to carry out an assessment on well being.
Report of findings to be documented on CPOMS under Tier 5- counsellor notes. Councillors
also book a weekly slot with the student for six weeks, notes of each session to be uploaded
onto CPOMS and if the student doesn’t attend, refuses to attend or is absent then this is to
be recorded. To request support from the School Counsellor please request this via CPOMS.
Please note that there will be a proforma for an initial counselling session assessment on
Provision Mapping soon.
Careers guidance assessment- student to attend a session with the careers guidance service
to identify potential career choices and pathways to get there. This meeting will be recorded
from Careers Guidance and added into provision mapping so everyone can view this on Class
Charts. All these meetings happen virtually. Awaiting confirmation on the booking system.
BEST 1 to monitor the attendance data and provide attendance support linked to the
attendance tiered approach.

●

When all the above has been completed, consideration will be made if the student will be
referred to the inclusion team at the local authority who will analyse the support the school
offers and provide further strategies. These strategies/ conversations will be recorded on
CPOMS under Tier 5- inclusion team.

Appendix 9 Support for Students who have or have had a social worker.
Students who have or have had a social worker are more vulnerable to educational disadvantage. The
reasons for students who have had a social worker are wide and vast and so must be supported on an
individual basis.
The DSL will update the data team and the pastoral team of any student who we become aware of
having or having had a social worker. This and the need for support will be then passed on to the
Head of Year.
The Head of Year is responsible for supporting and monitoring the educational outcomes. The team
around the child will be dependent on the student’s situation. The Head of Year will work with BEST/
DSL in deciding the best course of support for the student.
The Head of year will make weekly checks on the students behaviour.
The Head of year will provide a weekly check in for the student. This may be in the form of an
informal conversation or one of the Tiered conversations or a well being conversation.
The Head of Year will request a round robin on the student during each half term to receive progress
information on the student and will use this to provide further support for the student.
All conversations will be recorded on Class Charts or CPOMS depending on what is more appropriate
for the student.

Appendix 10 - Hub Procedures
Hub Procedures

When a student arrives in The Hub they will require a de-escalation and a reset. It is the role
of the member of staff in The Hub to provide this in the first instance. It may be necessary to
carry out the de-escalation outside the Hub. If you feel that the Hub is too full of other
students and you are not able to have this conversation then radio for another BEST to take
the student and do this instead.

If an on call is made then someone must attend- even if the person has arrived at The Hub.
The teacher doesn’t know this.
The BEST will respond to the oncall who is nearest even if it is not their site.
If you are alerted that a serious incident- sent to the hub has happened, check that the
student has arrived in The Hub. Check the notes that they have arrived and if no notes
please check the Hub. This is to ensure that students do get there. If they have been sent
and do not arrive you must then check their lesson, remove and send to the Hub. This is in
case they have decided to avoid the Hub and go to their next lesson.

When a student has arrived in the Hub, place a note to say that they have arrived and the
time.
Students must hand over their mobile phone in the hub. This is a non-negotiable as we have
had instances of students using their phones in the hub. Students can have their mobile
phone returned when they leave the hub.
SCRIPT: Hub collaborative behaviour conversation.
Hello….. Place your bag on the floor and your coat on the back of the chair. Hand over your
mobile phone and I will put that away for you. Take your pencil case out and place that on
the desk. We now need to discuss what has happened to get you sent here.
Look to see what log has been made in Class Charts regarding the being sent to The Hub.
Please be mindful that not all information may be available as a teacher is teaching a whole class and
may not have had the opportunity to do this in detail.
So we will be working on the reasons why you have been sent to the Hub. Tell me what happened
during the lesson. I can see that xxxxx happened.
Offer reassurance/ validation and share concern
What’s going on? What’s up?’ Validate what they are saying to you, show interest, show your concern.
What's not working so well?
Sharing your concern about that problem, do not offer a solution, share the IMPACT of behaviour- how
the behaviour is affecting learning and progress.

Invite the student to collaborate to a mutually beneficial solution
I bet there is something we can do to fix this...Have you got any ideas?
How do you think we can make it better? Student voice - Listen fully, validate, use logic to remove
solutions that are not acceptable - these need to be fully explained and reasoned. (remove the barrier)
‘Behave better’ is not a solution. It needs to be specific and focussed on the behaviour. For example. ‘I
will sit in the seat allocated to me in class. If I am not happy about this I will discuss this with the
teacher at the end of the lesson or I will seek support from BEST after the lesson to help me get my
views across.
‘I will not leave my xxxxxx lessons and use going to the toilet as an excuse’
Student identifies a solution - “Great idea, we will have to try that - let’s see if it works.”
Talk through and model the agreed solution.

If the student is not in a place to have this conversation at this time then they may wish to write this
down. This then must be followed up that day.
Notes from the collaborative behaviour conversation must be recorded

Period Sent to Hub

Period allowed back into lessons

1

3

2

4

3 (or break)

5

4

AM Form Period (following day)

5 (or lunch time)

Period 3 (following day)

Behaviour in The Hub
The Hub is a learning environment and once the de-escalation has happened the student must log
onto the google classroom and complete the work.
The student must have their coat off, their bag on the floor and their pencil case in front of them. Their
key knowledge/ reflection journal must also be in front of them.
Work must be completed in silence as there will be other students in the room completing other
lessons.
Students must not interact with other students as there is not any option for discussion.
If the student says that they do not have the code for their google classroom:
1. Get them to go onto RM Unify/ Google Classroom and check to see if it appears. If they have
ever logged onto the google classroom for that lesson it will appear.
2. Check the homework area of Class Charts as teachers have placed codes in there.
3. If the classroom does not appear or if the work is not there then radio for support and
someone can go to the classroom to ask for the code/ ensure the work is placed on the
classroom.

●
●

Keep a regular check on what the student is doing and support with any questions that the
student has.
At the end of the lesson the student must submit the work via the google classroom to the
teacher.

Follow the attitude for excellence procedure that we are using in the classrooms.
If the student has a well being or counselling session during their time in the hub they are permitted to
attend. This includes if they have a session at the allotment. They will need to be collected and
returned for these sessions.

Consequences (taken from the attitude for excellence procedure)

If a student struggles to meet the expectations outlined above the teacher will use a series of
warnings, resets and consequences. This system will allow students time to learn from
their mistakes and provide them with the opportunity to grow and improve their behaviour.
Consequences will be recorded on Class Charts. We will use this information to support
the development of students at the school.
The procedure for consequences are as follows:

Level

C0

C1

C1↺/
C2

Description

When an expectation is not met a
member of staff may initially tactfully
ignore or use non-verbal cues in
order to correct behaviour.
If expectations continue to be unmet,
the teacher will issue a verbal
warning and write the name of the
student on the board and record an
AREˉ Point at the end of the lesson.
This process can be repeated when
other (different) expectations fail to
be met.
If the same negative behaviours
continue (despite the initial
warnings) the teacher can issue a
final warning and place a tick
beside the name of the student and
record AREˉ Points at the end of the
lesson.

Action

AREˉ
Points
Recorded

First Warning
First Reset

Second Warning
Second Reset

1

First Consequence

Third Warning
Third Reset
Second Consequence

1

If the student continues to further
improve their behaviour (despite the
final warning),

AREˉ Points will be recorded at the
end of the lesson.

OR
If a student behaves in a seriously
inappropriate way, as defined by an
adult in the room,

Fourth Warning

C3

3

Fourth Reset

This will be recorded as a Serious
Issues: Hub on Class Charts

Third Consequence

OR
If a student behaves in a seriously
inappropriate way, as defined by an
adult in the room,

This will be recorded as a Serious
Issues: Hub on Class Charts

If in the Hub the student gets to a C3 then use the radio to call for assistance. Call for a
member of SLT or BEST to support and a decision will be made as to whether to remove that
student to a different hub and further consequences in line with the behaviour procedures.
This process can be summed up as a ‘three strike rule’.
Consequences are recorded in each of the three ARE characteristics:
Characteristic (Code)

Consequence Level
(AREˉ Points Recorded)

Aspire

Respect

Engage

C1

Unacceptable
Work

Uncooperative

Late

C1

Lack of Self

Unkind

Unfocused

Control
C1

Poor Presentation

Contributing
Negatively

Uncaring

Rewards
Rewards should be used in the Hub as in the classroom. The process for rewards is as
follows:
Rewards
Students will be rewarded for consistently meeting, exceptionally exceeding or
demonstrating significant improvement in any aspect of the three vital behaviour traits (ARE).
Teachers will praise, reward and celebrate these achievements. This system will allow
students the chance to learn from their successes and provide them with the opportunity to
grow and further improve. When students receive rewards they will be recorded as an ARE⁺
Point. Students, Parents and Staff can see what Rewards a student has received on Class
Charts. We will use this information to support the development of students at school.
The procedure for rewards is as follows:

Level

R0
R1

R1↺

R3

Description
When an expectation is met consistently
well, staff may initially offer praise or use
non-verbal cues to recognise good
behaviour.
If expectations continue to be met, the
teacher will issue verbal praise and write
the name of the student on the board and
reward them with an ARE⁺ Point at the
end of the lesson.
If a student presents other positive
behaviours or the previous behaviour
further improves so that they significantly
exceed expectations the teacher will
further praise the student, tick beside
their name and reward them with another
ARE⁺ Point at the end of the lesson.
If the student continues to perform at and
beyond expectations this will be
recognised by a Certificate issued in

Action

ARE⁺
Points
Awarded

First Praise
Second Praise
First Reward

1

First Celebrate
Third Praise
Second Reward

1

Second Celebrate
Fourth Praise
Third Reward

3

celebration and an additional bonus
award of ARE⁺ Points.

Third Celebrate

Rewards are awarded in each of the three ARE characteristics:
Characteristic (Code)

Reward Level
(ARE⁺ Points Awarded)

Aspire

Respect

Engage

R1

Excellent Work

Cooperative

Punctual

R1

Self Control

Kind

Focused

R1

Well Presented

Caring

Appropriate
Volume

Use of scripts
Within the Hub the scripts should be used as in the Classroom.

Stage

Phrase

1

Use the name of the student

2

Identify the trait:
Aspiration, Respect, Engagement

3

Link to expectations
and describe behaviour

4

Issue Reward/Consequence

5

Encourage consistency: either repetition or
correction of behaviour

